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TransCollaborate: A Symposium on Collaborative Translation!

The next two days represent the culmination of a 12-month research project on collaborative
translation, funded by the Monash-Warwick Alliance. This symposium is an opportunity to share the
outcomes of this project, and more importantly, to engage in new discussions about future directions
for collaborative translation research.

The project investigates the practice of collaborative translation in a range of contexts, including
literary, academic, language learning and migration. On the opposite page is a visual representation of
the major case studies, with a brief overview of their outcomes. The case studies conducted in each
context have produced valuable feedback on the process and a basis for ongoing partnerships with local
writers, international colleagues, community organisations and language schools.

More information on these cases will be delivered in the opening address of Day 1. The paper
sessions to follow will be an opportunity to hear about other contexts across the globe in which
collaborative translation has been employed. In the evening of Day 1, Dr David Gramling from the
University of Arizona will address some of the broader discourses in which collaborative translation can

be contextualised today.

Workshops

The questions and ideas raised throughout these sessions will be addressed in detail during the
workshops on Day 2: Collaborative Translation and Language Learning, and Collaborative Translation
and Research. These workshops will offer participants an opportunity to develop their own collaborative
initiatives with the feedback and guidance of the project organisers.

These have been designed to accommodate a range of backgrounds and experience, so
participants are strongly encouraged to attend both. Please note that to maintain consistent numbers,
participants have been allocated into groups to attend each workshop in a particular order. Itis hoped
that through the productivity of small group dynamics and by encouraging discussion between early
career voices, these workshops will produce concrete plans for future collaborations under

TransCollaborate.

For more information on the project and its range of case studies, please visit:

https://transcollaborate.wordpress.com/




Program of events

Monday July 3

Time

Location

Event

12.00-12.30

Sala Giochi

Registration

Participants, please chedk your group allocation for the Day 2
workshops.

12.30-1.30

Sala Giochi

Plenary session: Introducing “Collaborative Translation: A Model
for Inclusion’
Christiam Griffiths, Jessica Trevitt, Gicia Panzarella & Georgia Wall.

1.30-3.00

Sala Giochi

Symposium session one: ‘Collaborative translation and research’
Chaired by Dagmar Reichardt, Latvian Academy of Culture

The Translotion Encounter: using Transiotion Studies ond Linguistics
to reconstruct the “Vialence of Transiation” during the Dokata-US wor
(1862-1878); A cross-disciplinary study.

Angela Tiziana Tarantini, Maonash University

Taylor Spence, University of New Mexico

Ruben Benatti, University of Foreign Languages in Changchun

Fin Again: o colloborative transiation praject 05 @ Work in progress
Federica Wincenzi, IULM University

IMaria Elisa 5alemi, IULM University

Veronica Carrierg, IULM University

Erica Lariccia, 55ML Carlo Bo

Chaollenging Manolinguolism: On-site Multilingualism and Lingua
Francas in a Global Warkploce
Basil Cahusac de Caux, Monash University

3.00-3.30

Break

3.30-5.00

Sala Giochi

Symposium session two: “‘Collaborative translation and culture
Chaired by Rita Wilson, Monash University

Translotion and ort activism: the INSIDE OUT praject
LStefania Taviano, University of Messina

Collabarative Transiation and New Socio-Cultural Relotions: An
indiagn Cantext
IMrinmoy Pramanick, University of Calcutta




Group tronsiation in English Language teaching
Stephanie Karl, University of Regensburg
5.00-5.30 Break
5.30-6.30 Sala Giochi | Keynote address: David Gramling, University of Arizona
Chaired by Loredana Polezzi, Cardiff University
£.30-7.30 Termrace Wine Reception
Tuesday luly 4
Time Location Group Event
allocation
Workshop Session 1
S.00-10.20 Sala Giochi | Group 1 Workshop A: Collaborative translation and
language learning
Facilitated by Georgia Wall and Gioia Panzarella,
Warwick University
Sala Teatro | Group 2 Workshop B: Collaborative translation in
academic research
Facilitated by Christian Griffiths, Monash
University
10.30-11.00 Break
Workshop Session 2
11.00-12.30 | Sala Giochi | Group 2 Workshop A: Collaborative translation and
language learmning
Facilitated by Georgia Wall and Giola Panzarella,
Warwick University
Sala Teatro | Group 1 Workshop B: Collaborative translation in
academic research
Facilitated by Christian Griffiths, Monash
University
12.30-1.20 Lunch




Keynote address
Associate Professor David Gramling
University of Arizona

In the Sala Giochi
Monday 3 July 2017. 5:30 - 6.30

Seven Stadia Long: On the Disorderly Social Sojourn of TransCollaboration

This talk takes a wide-angle look at the politics, political economy, ethics,
linguistics, historical grounds and contemporary worldviews that compel us in
2017 to recommit to the ancient norm of translating and translanguaging
collaboratively— particularly in times of for-profit war, linguaphobia, social death,
reactionary monolingualism, and the radical acceleration of the “translation
machine of global credit-debt” (Lezra 2015: 175). Drawing on various traditions of
theory within and without of Translation Studies, this talk however focuses
ultimately on the practical and social experience of collaborating subjects, in an
era when automated, individuated, algorithmic, and crowd-sourced cross-
linguistic big-data management platforms are presumed to ensure optimal
reliability. In this light, collaborative translation is re-envisioned as a counter-
practice of resistance, one in which new tools for mutual recognition, social
defamiliarization, historical kinship, and metalinguistic reflection may be seen to
dwell. Accordingly, the talk offers some initial recommendations for practitioners
on how to get ready for translingual collaboration, both for those who already
love “group work” and for those who may treasure the solitary journey most.

David Gramling joined the Department of German Studies at the University of
Arizona in 2010 and is currently Associate Professor. His main fields of research
are applied linguistics and literary and cultural studies, with an emphasis on
multilingualism and translating. His most recent book, The Invention of
Monolingualism, was published in 2016, and his next monograph is titled: Into the
Linguacene: Toward an Anthropology of Monolingualism. He has co-edited the
interdisciplinary journal Critical Multilingualism Studies (cms.arizona.edu) since
2012. David is a working translator and is committed to collaborative research
with colleagues and students.




WORKSHOPS:
Papers and other resources

We have provided the workshop materials on the following pages
to allow participants to prepare ideas and points for discussion. The
workshops will also employ pre-recorded audio-visual materials.
For those wishing to familiarise themselves with these, they can be
accessed on our TransCollaborate website.

At the back of this booklet, blank pages have been provided for
participants to list their ideas and observations prior to the
workshops.



WORKSHOP A

Collaborative Translation and Language Learning
Georgia Wall and Gioia Panzarella

In the Sala Giochi.
Tuesday 4 July, 9:00-10:30am and 11:00 — 12:30am

Materials:

1. Excerpt from Translation and Language Learning: The Role of
Translation in the Teaching of Languages in the European Union: A
Study. (2013). P. 139.

2. Stephanie Karl. “Transcript of student collaborative translation activity”
University of Regensburg. Department of English Language Teaching.

Available on TransCollaborate website:

Chris Griffiths. “Vodcast: Collaborative Translation in ELICOS”.

Workshop participants will be invited to discuss the following questions:

* What has been your experience of collaborative translation in learning or
teaching a foreign language?

* What are the noteworthy or surprising aspects of this experience?

* What are the challenges of using collaborative translation in the
classroom?

* What do you think the key priorities should be in developing a
collaborative translation model for language learning?

* How might collaborative translation work as an interdisciplinary
methodology?




European Commission and Directorate-General for Translation, Translation and

Language Learning: The Role of Translation in the Teaching of Languages in
the European Union: A Study. Luxembourg: Publications Office, 2013. P
139.

Guidelines for future actions

On the basis of our findings, we are able to formulate the following guidelines
concerning possible actions and attitudes affecting the future relation between
translation and language teaching:

1.

Translation as communication: Steps should be taken to foster a view of
translation as a goal-driven communicative activity that is compatible with
the most institutionally dominant teaching methods and is able to produce
interactive knowledge about languages and cultures. This wview of
translation should include spoken communication (interpreting) as well as
audiovisual communication (especially subtitling). Translation should not
be proposed as a stand-alone teaching method in itself.

Translation as a fifth language skill: Beyond its roles as a scaffolding
activity at initial levels of language learning, translation should be seen as
a ‘fifth’ language skill (in addition to speaking, listening, writing and
reading), with a complexity that draws on all other language skills. These
ideas are generally well accepted by the teaching community,

Translation as something teachers can learn about: L2 teachers at all
levels should have access to a communicative view of translation, either
through publications, online materials or short training courses. This is
particularly necessary in the teaching of English, where the methodologies
and textbooks that are institutionally dominant worldwide do not include
translation.

Translation as having a measurable impact: Empirical research is needed
to test the results of using translation activities in the classroom. The
results can be measured in terms of improvement in language skills,
numbers of interactions in the learning process, and student satisfaction.
These results should be directly compared with those of other types of
activity, especially with those approaches that have been adopted with
degrees of enthusiasm that do not always correspond to comparative
empirical results (CLIL, intercomprehension, etc.).

Translation as mediation: In situations where the term ‘translation’ is
locked into a narrow, non-communicative view, the term 'mediation’
should be explored as a term for all communicative activities, including
translation, that involve more than one language. Care should be taken,
howewver, not to accept that translation is only the most linguistically
restricked mode of mediation, and not to accept that translation somehow
runs counter to the gaining of intercultural competence.

Many of these points can be picked up and worked on by educators and policy-
makers at all levels. The more profound change, however, should come once
teachers and learners themselves begin to experiment with translation.




Stephanie Karl. “Transcript of student collaborative translation activity”
University of Regensburg. Department of English Language Teaching.

Pupil 1 and pupil 2 from the sample are both male high school students at the age of 17 and 18. The
following excerpt of Arthur Conan Doyle's Sherlock Holmes: A Study in Scarlett has been translated by
pupil 1 and corrected by pupil 2. Below you find a translated transcript of the discussion they had about
the two marked passages.

As we made our way to the hospital after leaving the Holborn, 5tamford gave me a few
more particulars about the gentleman whom | proposed to take as a fellow-lodger.

"¥ou mustn't blame me if you don't get on with him,” he said; "l know nothing more of
him than | have learned from meeting him occasionally in the laboratory. You proposed
this arrangement, s¢ you must not held me responsible.”

“If we don't get on it will be easy to part company,” | answered. "It seems to me, Stamford,"
| added, looking hard at my companion, "that you have some reason for washing your
hands of the matter. |s this fellow's temper so formidable, or what is it? Don't be
mealymouthed about it."

"It is not easy to express the inexpressible," he answered with a laugh. "Holmes is a little
too scientific for my tastes—it approaches to cold-bloodedness. | could imagine his giving
a friend a little pinch of the latest vegetable alkaloid, not out of malevolence, you
understand, but simply out of a spirit of inguiry in order to have an accurate idea of the
effects. To do him justice, | think that he would take it himself with the same readiness. He

appears to have a passion for definite and exact knowledge.”

{f. hitoodfweww utmlorefonlinebooks fsherockbolmes astudvinscarlet partlchapd bim})

Pupil 1: And | used “von der Sache reinzuwaschen”, because... well in the end he also uses a kind of
pun.

Pupil 2: Yes. But | believe that is _uhm__. a fixed expression that cannot be translated into German
easily.

Pupil 1: Well, it can't be translated directly. But you can’t say, like... uhm... “deine Hande aus der
Sache rauszu... dh zu waschen™. That doesn't exist literally in German. That's why | meant...

Pupil 2: Yeah that's it.

Pupil 1: In German there is ,von etwas ... halt ... sich reinwaschen”.

Pupil 2: Hmm.

Pupil 1: Well, ,aus der Sache rauskommen”.

Pupil 2: Yeah that depends on whether we translate it word by word or not.

Pupil 1: Well proverbs can't be translated word by word anyway. That's why | decided to pick a
German proverb, with a similar meaning.

Pupil 2: Okay.
Pupil 1: S0, you wrote...

Pupil 2: Well "nichts mehr zu tun haben zu wollen”. 5o something completely different. | just
translated the proverb in another way.

10




Pupil 1: Okay. That is the actual meaning of the proverb. But it depends entirely on whether we can
use the proverb or not. At least in my opinion.

Pupil 2: Yeah you are right. Well that needs to be decided by the whaole group then. Yeah probably
both versions are fine. We'll see.. Well next... Ah yes you wrote "es ndhert sich der Kaltblitigkeit™ -
"It approaches to cold-bloodness.” | just changed it to make it sound more natural.

Pupil 1: Where is the passage in the text?

Pupil 2: Ahm look here_."He is a little too scientific”

Pupil 1: Ah is that the passage where | wrote “Kaltbiltigkeit”?
Pupil 2: Exactly.

Pupil 1: Well, “it approaches...”

Pupil 2: If you translate it literally, you can use "Es ndhert sich Kalthiltigkeit”. But it sounds really
strange somehow. | changed it to "nohezu kaltbiitig”. Well | didn't know what was better: a word by
word translation or one that sounds nice. | corrected everything so that it sounded more natural.

Pupil 1: Yes. Let's think for a minute. Well it is difficult with the word “approach”™.
Pupil 2: Yeah, exactly.

Pupil 1: Both options may be correct.

Pupil 2: Yeah for sure both are fine.

Pupil 1: Yeah but... if | chose your translation, then | would have to write_..

Pupil 2: It is a fairly loose translation.

Pupil 1: Yeah. Actually you would need to... “Nahezu” means “nearly” in Englisch.
Pupil 2: Hmm__. [murmurs sceptically]

Pupil 1: But | don’t know whether “approach” can be used in this way.

Pupil 2: No it can’t. But it is _. But in my opinion “Es ndhert sich der Kalthittigkeit” just sounds _
weird for a novel.

Pupil 1: Yeah but that's the way it is written in English. But | am not sure.

Pupil 2: That’s why | changed it in the beginning. | changed most things because they just weren't
suitable in German. Well if translated word by word, it means__

Pupil 1: Yeah. Well that's the matter with English. The Brits just have a totally different kind of
grammar. We just can't translate it the same way into German. That's why we have to paraphrase all
the time.

Pupil 2: We have the same problem in the next passage. That doesn’t make any sense with my
translation either. | just couldn’t find a better translation.

11



WORKSHOP B

Collaborative Translation and Research
Chris Griffiths

In the Sala Teatro
Tuesday 4 July, 9:00-10:30am and 11:00 — 12:30am

Materials:

1. Gordon Osing. “Translator’s Notes”. Blooming Alone in Winter.
Poems of Sun Dong Po. Translated by Gordon Osing, Huang Hai-
peng and Min Xiao-hong. 1989.

Li Qing Xiao. “Yuan wang son”. Forever Tonight at my Window. The
Ci of Li Qing Xiao. Translated by Gordon Osing, Huang Hai-peng and
Min Xiao-hong. 1989.

2. Patrick Ploschnitzki. “Visual support in translation: group-
translating Zafer Senocak’s In deinen Worten”. University of
Arizona.

Available on the TransCollaborate website

Anna Grogan. “Vodcast: Computer Assisted Translation and Social
Inclusion.”

Workshop participants will be invited to discuss the following questions:

* How does collaborative translation connect scholars from different
linguistic and academic cultures?

* How might collaborative translation work as an interdisciplinary
methodology?

* Is there value in giving “non-translators” the opportunity to learn about
translation practices through a collaborative process?

* How does collaborative translation fit into a framework of the “post-
monolingual”?




Gordon Osing. “Translator’s Notes”. Blooming Alone in Winter. Poems of

Sun Dong Po. Translated by Gordon Osing, Huang Hai-peng and Min

Xiao-hong. 1989.
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Li Qing Xiao. “Yuan wang son”. Forever Tonight at my Window. The Ci of Li

Qing Xiao. Translated by Gordon Osing, Huang Hai-peng and Min Xiao-

hong. 1989.

[0 -

“swaod Ja1v] ut ‘Aupqeiosuoou;
1Y Aersadss punw jo SIS 13Y gim SENUOY A[UTENISD W
-od Aprea sipy wr asueydacoe ) jo [esz pue Kinuenb g 5 507
JO IsTEL] U], PI{IED SIWNIWOS 5] pue “sanuam) A[1ea 5 ouz-Suidy
1] U1 UM USQ aa kY o) pasoddns &1 1 s uoneardde 104

2308 §T) BUNIOPUBY  2U0 91) 0] SPEIY WI[ O}

. aIE uaA3 puop a1ay) Surdadys suosay pue snd ey
_EEE Asse1 211 ‘sw0ss0[q 1) JA0] A1) ISUEI[A Smap I
‘Uil pue umoaq saaea] ‘spod—pass a1e snyof 2} ‘aag

PUD INOYUM PIOM JUIIIUE U} ATE £27) S210W pur

AT 5, 5421 53nTEY A1 dIe——S|[1yf 31y ‘WS I “saAa ASY L.
Bunayipm sasuesdel) sigop yuid '{peasje uwmne ey jo
puls oy ar0jaq speaads 2] a1 Ipim pue Jjo 1eg

unsuemuen g Jo auny, oyl oL

AEs wimad dem ajer c.m_u nowe

ogz nbd uad fugy e 15

wm OH Y % B W
P e w100 SO0 spnd pues wo Supdaops
‘mol Ny ng. no  pys  upiw

OB ¥ B O® @94 W

RN Cplo sawER|

« 0T -
seRuf OpISINEM SIAMO[)  JAAO[D  gsEw  smap  [mednd
‘opd  Bup pny ud LS nl Bujb

Hm O O ¥ R B M

M)0]  pPOULO) APEMjE  Spads  smjo|
‘og| eh sy Bugy Az up|

F 0k B oW 3 &

‘pood ; mynniag ssa[punog Aqny pou wE ssaadua
‘ogy Gugib M Cult ng onys
H E ¥ ¥ W
arewnuy sdoad g .51_5 g wE anem
‘ujb ugl nA as ' ugys BugnB nys
¥ Y 5 ®w oM ¥ ¥

opun  souerfery  arer Aund g Apee uwnne
‘opys  Bupx e Busy Aw 1A nib

v &2 B G % 9 b -

apla PUE IB)  SRAENM MO3  pUbW e ey uo
‘Oplw opy  og p -Bugy Bugys 0y

‘@ M O®r ¥ W T @

unsfuemuen) jo aumy Iy op
ups Fupm upnk -

W

16



Patrick Ploschnitzki. “Visual support in translation: group-translating Zafer
Senocak’s In deinen Worten”. University of Arizona.

Dwring the spring semester in May 2015, | taught a German class that reguired students to
collaboratively translate selected literary piecas by Zafer Senocak, who was then the writer-in-
residence at the University's Department of German Studies. One of our translations was submitted
for the University's Language Mediation, Interpreting, and Transiation (LMIT) student award, and
was one of the winning selections. Learning of this, Senocak suggestad that a student group be
tasked to collaboratively translate his newest work, a text that he had been working on for several
years since it rather intimately deals with his relationship to his father and his death a few years ago.

In July 2015, the group met for the first time for the purpose of talking about the general
logistics and about how to approach this translation project. Each collaborator would be responsible
for translating individual chapters. The group would meet every four weeks and the chapters would
be reviewed by the whole team. We wanted to aveid “over-discussing™ certain aspects as much as
possible, as we had spent a lot of time doing that during the semester. Since we needed one final
product, we agreed that choices could be vetoed, but that the translator of the passage in question
would have the final say.

In theory, this seemed like 2 manageable and realistic approach, but soon the meetings
began to fall short of these expectations, with lengthy debates and discussions slowing overall
progress. It soon became clear that we had underestimated the sheer amount of "knotty points”.
The group consisted of native speakers of German and English, but due to the author's convoluted
narrative style, at times it became difficult to agree on the meaning of a single sentence, even after
forty-five minutes of discussion. And even when a meaning could be agreed upon, this did not get us
any closer to producing a satisfactory translation. The following types of questions were raised:

Are we reading  passage correctly?

15 a particular passage intentionally ambiguous ?

If 50, shouwld it be just as ambiguous in the transliation?®

Haow can this be ambiguity be reflected in the transiation?

= Should we just make ane choice and transiate it the way we understood it ?

These questions triggered long debates, not just about specific passages, but how the interpretation
of a passage impacted on an understanding of the novel as a whole. We attempted to absorb the
emerging delays by inserting unscheduled meetings into the planned monthly rhythm. As the
semester progressed, however, these became increasingly difficult to realize and eventually fell by

the wayside.
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Eventually, the use of graphic support became an extremely helpful device. During these
discussions, one member of the group—sunk in their own thoughts—would often get up and start
writing parts and phrases of a sentence on the board. They would then use partial translations as
well as armows or bars to visualize their understanding of the sentence and to help the others
understand (their idea of) the relationships between words and phrases.

Rl L

Example one
The picture below shows how we approached these visualizations. The original sentence was:
5o klaffte eine Kluft zwischen dem Anspruch deiner Religion, den Menschen das weise, das
schone Wort zu bringen, und den ungestimen Predigten ihrer frommen Anhanger.
Which we finally translated as,
Thus opened a divide between the daim of your religion to bring the wise, beautiful word to
the people and the vehement sermons of their devout followers.
It had become necessary to understand what exactly the Kiuft [“divide”) is between—and what is
being divided. In this case, the individual parts of the sentence had already been transiated and
discussed. In the picture, a bar represents the “divide” in the sentence between the two ideas,
namely the claim and the sermons. This bar became a visual rallying point through which we were
able to clarify our understanding of the sentence’s meaning, and to agree on a common
interpretation.

EEFEF
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Example two
Here, you can see the representation of the German sentence:

Die Etablierung einer politisch unbedenklichen, der weltlichen Herrschaft und sozialen

Missstanden gegenuber unkritischen Viorbeterkaste, die als Lohnempfanger und

Staarsdiener funktionieren, sei ein geschickter Schachzug korrupter Herrscher gewesen.
We eventually agreed on:

The establishment of a politically harmless caste of prayer leaders, who were uncritical of
the secular political leadership and sodal injustice, function as wage earners and sodal
servants.
In hindsight, the sentence might not seem unreasonably difficult, but a ninety-minute discussion
established no less than five different interpretations of the meaning of the German, and at least
five more opinions on how it should be translated.

The first step in the visual reading was to separate the main dause from the several
subordinate dauses to extract the basic statement of the sentence. As can be seen in the first line,
the phrase Die Etablierung einer [_.] Vorbeterkaste, [._ ] sei ein geschickter Schochzug [_._] gewesen.
was initially identified as the main dause.

At first, the group had trouble correctly assigning the prepositional phrase pofitisch unbedenkfichen,
der weltlichen Herrschaft und sozialen Missstdnden gegendber unkritischen as such a phrase and
connecting it to the correct noun, leading to uncertainty about the fact who was uncritical towards
whom or what. After several attempts of finding the correct meaning of the sentence, we had
adjourned the meeting due to time constraints, without a satisfactory solution.
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In hindsight, the group proposad that working in pairs could have been a more efficient way
of workshopping the respective members’ translations. Instead of having the whole group discuss—
and at times get lost in nitpicking—it could have been more helpful to have two people of the group
work together on a designated part of the book. Ideally, these partners would have been one native
speaker of English and German respectively, so that a good and encompassing approach could have
been made from “both sides”, from native and non-native perspectives of each language. At any
rate, it seems that finding a solution that two people are satisfied with would be a much simpler

endeavor. Whether his may have taken just as long as the group discussions is debatable.

LR L

Questions for discussion:

1. What do you think about the group’s approach? What do you (dis)like, and what would you
have done similarly / differently? Do you see any unused resources within the group? What
would you do when you're stuck?

2. Inthe group’s situation, how would you have dealt with individual preferences on the one
hand and general problems in translation on the other? Please refer to the questions in
italics on the bottom of page 1.

3. What other ways could there have been to grasp the meaning of a convoluted sentence?
When does language fail the translator, and vice versa? How can a group of translators deal
with that? |s there a good (intralingual / extralingual) way to communicate way semantics?

4. How do you feel about the alternate approach of splitting the group up into pairs of one
{non-Jnative speakers each? Do you think it would have been helpful? How and to what
extent?

20



ADDITIONAL RESOURCES

TransCollaborate. “The ‘Inclusivity’ Model.”

A very specific method of collaborative translation was circulated in the early
stages of the project. The method was used in the Migrant Context, the
Research/Literary Context, and in some instances of the Language Learning
Context. However, the Language Learning Context has demonstrated that the
“inclusive” principles of the project can be met without a strict adherence to the
model. It is recommended that new projects in collaborative translation follow
the guidelines of the “inclusivity” model.

Chris Griffiths. “Introduction”. Bordertown. Translations of Migrant
experience. Edited by Chris Griffiths and Jessica Trevitt. 2017.

The Bordertown collection anthologises the translated narratives gathered in
the Migrant Context case studies of the project. The text of the book can be
found on the TransCollaborate website.

Gioia Panzarella, Georgia Wall. «Focus Sulla Sensibilita Linguistica: La
Traduzione Collaborativa Nella Classe Di Lingua.» /taliano
LinguaDue 8.2 (2016). Abstract.

This article was published in the latest issue of the journal Italiano LinguaDue. It
discusses the rationale behind the workshops held at Warwick in 2016 and
conducted by the two co-authors. The full article (in Italian) can be accessed
through the TransCollaborate website.
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TransCollaborate. “The ‘Inclusivity’ Model.”

The “inclusivity” model of collaborative translation is applied in certain TransCollaborate case
studies to investigate its methodological value. It is based on an approach to language that
cuts against the idea that translators must have bilingual capacity in the languages of the
translation. The “inclusivity” model matches a source collaborator (S1), who is required to
have native competency in the source language and a conversational competency in the

target language, with a target
collaborator (T1) who has native
competency in the target language,
but DOES NOT have proficiency in
the source language. The T1 may, on
the other hand, have some
disciplinary expertise in the subject
of the text, or in translation practice
more generally.

The translation involves a “talk”
process in which the S1 “sight
translates” the source text orally. By
following the verbal cues, the T1
attempts to transcribe the sense of
the verbal translation into a
grammatical written draft. The S1
and the T1 then undertake a process
of negotiation, in which an agreed
sense of the source meaning is
established in the target language.
An advantage of this method that is
that the S1 is uniquely able to clarify
nuances of the source language that
might be lost to a bilingual translator
working in isolation. Additionally,
theT1lisuniquelyabletoensurethat
the translation choices comply with
the language and disciplinary
expectations that are applied to the
text.

Monash-Warwick Alliance
COLLABORATIVE TRANSLATION PROJECT:
The “INCLUSIVITY” model

Source Collaborator Target Collaborator
The source collaborator - The target collaborator —

«  Will be fluent (pref. native) in the *  Will be fluent (pref. native) in the
source language of the text target language of the

+ Wil have conversational translation
capacity in the target language +  Will have general expertise in
of the translation the target culture

« Wil have general expertise in * May have disciplinary expertise
the source culture relevant to text subject

* May have disciplinary expertise * May have minimal knowledge of

relevant to text subject

* May have translation ex|
with other languages, or the
other direction with the same
languages

the source language of the text
May have translation experience
with other languages, or the
other direction with the same
languages

Translation Process

The source and target collaborators work simultaneously to produce the
translation. The source and target texts must be consistently visible and accessible

to both collaborators.

The source collaborator verbally translates syntactic units of the source text for
the target collaborator, who transcribes their sense in the target language. This
process will be used to produce a ‘reasonable draft” of the whole text.

The collaborators then work through the “reasonable draft” to negotiate

improvements for sense and consistency

* The efforts of the source
sense of the source is properly represented

llab will be di

d to ensure that the

* The efforts of the target collaborator will be directed to ensure that the final

product will sati h f tar

lani r

Source and target collaborators are both credited as the translators of the text.

Our findings show that the “inclusivity” has proven its value in of our project contexts: in
the Research Context, it is shown to support interdisciplinary engagement by allowing
academic colleagues to draw on one another’s respective fields of expertise without
restricting collaborations to pre-existing culture/language pairings. Similarly, in the Migration
Context, it promotes social and linguistic development by allowing collaborations that do not
rely on background qualifications in the migrant’s language and culture.
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Chris Griffiths. “Introduction”. Bordertown. Translations of Migrant

Trevitt. 2017.

ICa

. Edited by Chris Griffiths and Jess
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Gioia Panzarella, Georgia Wall. «Focus Sulla Sensibilita Linguistica: La
Traduzione Collaborativa Nella Classe Di Lingua.» Italiano LinguaDue
8.2 (2016).

Abstract (English below)

Puo la traduzione facilitare la didattica delle lingue moderne? Questo articolo illustra i
primi risultati di un progetto di ricerca in corso presso I'Universita di Warwick, Regno
Unito, (in collaborazione con I'Universita di Monash, Australia) che riguarda I'uso della
traduzione collaborativa nell'insegnamento delle lingue a studenti universitari e a
studenti Erasmus. Le autrici si sono concentrate sui vantaggi in termini di sensibilita
linguistica e consapevolezza culturale derivanti da un particolare modello di traduzione
collaborativa. Quando la proposta di “Collaborative Translation: A Model for Inclusion” si
applica al particolare contesto della didattica delle lingue, infatti, I'insegnante e gli
studenti esplorano insieme il processo di traduzione di un testo verso la lingua madre
degli studenti. Il valore di questo approccio risiede nel privilegiare una messa in
discussione della corrispondenza univoca tra due termini in due diverse lingue:
I'insegnante e infatti un collaboratore della traduzione che agisce come facilitatore,
chiedendo agli studenti-collaboratori di assumersi la responsabilita della traduzione.
L'abilita linguistica in sé, di conseguenza, ha un ruolo secondario rispetto alla curiosita e
alla riflessione linguistica nei confronti della propria lingua. | workshop di inglese e di
italiano sono stati rivolti rispettivamente a studenti principianti e a studenti avanzati.

Focus on language sensitivity: collaborative translation in language class

How can translation facilitate language learning? Reporting on the preliminary
findings of an ongoing research project into the use of translation in language
learning at the University of Warwick, UK (in collaboration with the University of
Monash, Australia), the authors investigate the advantages of a specific
translation model in terms of linguistic sensitivity and cultural awareness. The
‘Collaborative Translation: A Model for Inclusion’ prototype is applied in
language teaching for University and Erasmus exchange students, with the
teacher and students embarking together on a practical exploration of the
process of translation of a text in the students’ native language. The value of
such an approach is identified in its privileging of an open-ended questioning of
meaning and equivalence: the teacher acts as a ‘facilitator’, asking student-
collaborators to determine solutions and assume responsibility for the
translation. Linguistic ability consequently takes second place to a self-reflexive
linguistic curiosity, indicated in the article as beneficial to the language-learning
process for both beginner and intermediate-advanced level students.
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